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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	The Priory Belvoir Academy

	Number of pupils in school 
	676

	Proportion (%) of pupil premium eligible pupils
	17.31% (117)

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended)
	2024-2025
2025-2026
2026-2027

	Date this statement was published
	Dec 2025

	Date on which it will be reviewed
	Nov 2026

	Statement authorised by
	Levon Newton, Headteacher

	Pupil premium lead
	Helen Richards, Assistant Headteacher 

	Governor / Trustee lead
	Elisabeth Taoudi  


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£156, 965.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£156, 965.00


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The motto of The Priory Belvoir Academy is Opportunity and Achievement for All and this is the cornerstone of the curriculum we offer our students, alongside Priory Trust’s mission statement ‘to improve life chances’. Our intention is for every student who attends our academy to succeed academically and increase their cultural capital to become valuable citizens of the world, and we endeavour to achieve this through our curriculum and through the wider opportunities, that life at Priory Belvoir offers. 
We endeavour to do this in four ways (incorporating the EEF’s three principles of good disadvantaged delivery: Teaching, Targeted Support, Wider Strategies): 
1. Empowering teachers to deliver Quality First Teaching through appropriate CPD to teach in such a way that all students can engage with the curriculum, with language for learning and metacognition as central tenets. We believe this approach, coupled with our focus on disadvantaged groups in various management cycles enables the attainment gap to be reduced or even nullified. 
2. Securing engagement in our enrichment programme and ensuring access for all, we use our unique Peacock Pride programme as well as our comprehensive extra curricula programme, including school trips to engage Pupil Premium pupils. The rewards programme is designed to be accessible to all, so all can have a sense of achievement in the areas they have inclination toward. We also specifically monitor and thus encourage disadvantaged students to fully participate. We believe such an approach leads to pupils having a strong sense of self-esteem. This then leads to an increase in motivation and thus academic learning.
3. We continue to develop a vibrant Pastoral hub along with associated satellite centres. These hubs enable the well-being of all students, particularly the most disadvantaged. The main hub offers multiple layers of pastoral support, from adapted curriculums, to mentoring, and on to outside agencies offering high level counselling. We believe it is vital to be fully aware of the various impacts of being post pandemic – e.g., mental health issues and cater for such needs  
4. We continue to grow appropriate systems and interventions that enables catch up in literacy and numeracy, working on foundational knowledge, as well as our own tutoring programmes that have replaced the NTP.  At the heart of our approach is our aim to enable those students who have fallen behind in the basics to catch up. Therefore, we have a strong focus on programmes of catch up and of a whole school approach to reading, where the vulnerable  groups are monitored and strongly encouraged to read using appropriate strategies, thus increasing their reading age, which in turn increases their access to the curriculum and eventually life chances. Coupled with this, we have dedicated much time and money to small group tutoring in maths, English and science.  
Below is the Priory Trust mission in this regard. As you will see Priory Belvoir Academy’s approach sits squarely with the Trust principles. 
To achieve the Priory Trust’s mission of improving the life chances of our pupils so that they become true citizens of the world, we support our academies to act to mitigate the impact of disadvantage on educational outcomes. 
The Pupil Premium framework will be at the heart of whole academy and Trust-wide effort, and we endeavour to ensure all staff understand the strategy and their role within it. Leaders ensure that they consider technical and practical definitions of disadvantage and determine to respond to need rather than label. 
The following structural principles apply to the use of additional funding in all Priory Academies:
· Effective senior leadership and governance;
· Commitment to a range of ongoing diagnostic assessments of learning need so that actions are based on a range of data and meet the specific needs of all students but particularly those at risk of underachievement due to impact of socio-economic disadvantage;
· The Trust Professional Development offer is built on the knowledge that the most effective lever for addressing disadvantage is inclusive quality first teaching and this will benefit all pupils;
· The strategy is integral to the whole-academy plans for education recovery


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	The 24/25 cohort of DA students achieved an A8 score of 35.83. This was in contrast to 23/24 where the figure was 33.21, so improvements have been made over the academic year. The challenge we faced was a small but significant group of female students, with compounded disadvantage, whose attendance deteriorated through the year, resulting in weaker results than were originally predicted. This was despite extensive pastoral and academic support, which included counselling, alternative provision and after school tuition. With the appointment of a deputy SENDCO, we are tackling things head on for compounded disadvantaged students 25-26: there still remains a gap in performance between Pupil Premium and Non Pupil Premium students that the academy will continue to address.

	2
	Accessing question level data from the KS2 SATs (Numeracy, Reading and GPVS) and the teacher assessed writing standards, and triangulating these scores with the NGRT reading screener, and the YARC diagnostic reading test, we have identified which children need numeracy and literacy support and interventions. We continue to embed systems to deliver interventions at KS3 to make an impact. This challenge is to continue the success we have had within the reading catch up programme and fully replicate its success in the new Numeracy programme, and writing programmes focusing on the foundational knowledge of transcription and spelling.

	3
	Both the standardised scores from the NGRTs and KS2 Readings SATs revealed an issue to be addressed regarding disadvantaged pupils. In addition to reading intervention programmes, the challenge is to continue to embed systems that encourage reading for pleasure, as well as even better teaching that focuses on using reading strategies (generic ones such as reciprocal reader, echo reading and Quigley’s Arduous 8, and specific ones in the form of disciplinary literacy). The specific challenge is to embed the tutor reading programme and disciplinary literacy in such a way that we can monitor the engagement of DA pupils, so they do make significant progress. 

	4
	Our observation is that, post pandemic, pupils’ mental health continues to suffer. PP students have been particularly affected. The challenge is to continue to identify and provide the appropriate interventions, including extra curricula activities, mentoring and counselling etc. to build self-esteem and build coping mechanisms so students can fully access school life. 

	5
	[bookmark: _Hlk216721699]Our observation is that the consequences of the pandemic have impacted many pupils and parents and their ability or willingness to attend school on a regular basis. Attendance figures for PP students reveal this group are still the most affected. The challenge is to provide appropriate support to meet and maintain expected school attendance.   


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve overall A8 figure  
	Year 11 overall A8 figure to have closed to being at the national average in 2026, and the P8 figure broadly in line with ability profile.



	Improved reading ages for disadvantaged students in KS3
	By autumn 2027, NGRT reading tests reveal that - by the end of Year 9 - the gap is closing with the rest of the cohort and disadvantaged students are at least at the national average, (across KS3) and there is a significant reduction in students below expected/below 100 SAS as compared to when they entered the school.  



	To achieve sustained improvement in attendance of disadvantaged groups year on year  
	Sustained high attendance from 2025/26 demonstrated by: DA cohort being at least in line with national DA percentage or better and the in-school variance being noticeably narrowed. 
 

	To achieve parity with non-PP students in extra curricula activities and Peacock Pride awards
	The % involvement in extra curricula and   achievement in Peacock Pride is ‘broadly in line’ with % non-PP students in the majority of areas. 





Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £22,287
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Teaching staff engage in the Academy Professional Development Programme (thus using resources/time of Academy T and L and Curriculum lead to enable ‘quality first teaching’) 


	Our Academy professional development, focuses on Metacognition, Language for Learning, Inclusive Teaching, Cognitive Load, Misconceptions, Memory and Recall,   Assessment and Behaviour. AHT Teaching and Learning has reviewed the evidence and produced efficient systems of delivery and QA to embed and monitor this research-led approach.
	1 and 3








	Purchase and utilization of standardized diagnostic assessments – NGRT, YARC diagnostic, Sparx, Literacy intervention resources,  Numeracy Catch UP Programme , Dynamo

	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction: 
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF 

	1, 2 and 3




Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £44,184
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	In-House tutoring programme, using own staff and private tutor. 
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
	1  

	Embed well-evidenced literacy strategies – such Phonics, Fluency and Comprehension programmes (on a rotation) so pupils don’t lose curriculum time, for first 20% of the cohort. Employ two full time members of support staff to implement this. 




Embed well-evidenced numeracy strategy (on a rotation). Use extra capacity of Maths staff to implement this 



Continue to use SPARX as homework 


	Trust Central Team have used extensive research to choose key literacy interventions. After 6 months of these programmes significant gains in virtually all students has occurred thus supporting the research already done. 
 







Catch Up® Numeracy - the evidence
Learners on Catch Up® Numeracy achieve more than double the progress of typically developing learners. 
Catch Up Numeracy - first trial | EEF


Sparx – evaluation of the engagement and progress in year 25/26 up until October revealed significant impact re: 87% engagement, for all groups, including DA groups.   
	2 and 3












2 and 3







2 and 3 



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £90,494
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Enable disadvantaged students’ participation in school’s cultural life through giving simple procedures for accessing funds for staff and parents– for trips, educational resources and extra- curricular activities.
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond to need, which will enable disadvantaged students to fully access the wider curriculum

(Gorard et al 2017)
	4 

	Supporting engagement with extra-curricular activity, and thus social and emotional needs for disadvantaged students through participation in Peacock Pride values reward system - by establishing the role of the Student Enhancement co-ordinator. 
	Based on our experiences and those of similar schools to ours, we have identified a need to invest in a professional who can lead on this crucial aspect of school life. (Nichols 2022)  

	4  

	Continue to employ Attendance Officer and embed roles of Pastoral Manager, EBSA Support worker and Counsellor
	Modelling other schools in the Trust and wider school body.
Solutions to poor attendance lie in school climate, high expectations and sense of belonging. (Jackson et al 2020)
	4 and 5 

	Utilise skills within support staff – e.g., mentoring and counselling and use outside agencies re: 
re: counselling and CBT  
	Many of our disadvantaged students access the weekly support of our in-school Behaviour/Emotional Support Officer who designs a program of work to which allows students to reflect upon their choices and the importance of education, rule and community norms. The use of social stories to deliver fundamental life skills to disadvantaged students enables them to have the skills to thrive. Examples include - conflict management/avoidance, importance developing stoicism, importance of expressing emotions. We continue to offer CBT therapy through CASY counselling service - 10 sessions per week: PP students are prioritised. We have also appointed a Behavioural Pastoral Manager who is responsible for the reparative processes within school, leading of systems such as detentions and consequences, organising PSP meetings (Pastoral Support Plans) to engage parents/carers, organise weekly meetings with selected students to work proactively on developing their behavioural choices. 
There is evidence to suggest that CBT can have a high impact on risk behaviours and behavioural difficulties: 
Cognitive Behavioural Therapy - Youth Endowment Fund 
EIF’s report on adolescent mental health found good evidence that CBT interventions support young people’s social and emotional skills and can reduce symptoms of anxiety and depression:  
Adolescent mental health: A systematic review on the effectiveness of school-based interventions | Early Intervention Foundation (eif.org.uk)

Boys Impact Initiative
As part of a Trust wide initiative, two male members of staff worked with a small group of disadvantaged Year 8 boys to increase their sense of self worth and belonging to the school community.
	4 and 5 



Total budgeted cost: £ 156, 965.00

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024/ 2025 academic year. 
	1. Improve overall A8 figure, along with A8 and APS scores in maths and English in Year 11 through the year of 2024/2025  – After significant interventions to improve the situation for Pupil Premium students such as focusing the NTP programme on KS4, increasing mentoring and counselling as well as bringing forward the revision programmes we saw an increase in the results of our Pupil Premium cohort for A8, going from 33.21 in 2024 to 35.83 in 2025. The A8 and APS scores for Pupil Premium students saw a marginal year on year increase too in both English and Maths.

2. Improved reading ages for disadvantaged students in KS3. – Pupil Premium students within the first 20% and who are on allocated reading pathway interventions (phonics/ fluency/ comprehension/ vocabulary) have made significant gains. Out of the 28 pupils on the reading intervention programme in Year 8 in 24/25, 9 students were Pupil Premium. 8 out of 9 of these students made expected progress, with 6 making better than expected progress. Pupil Premium students in the whole Year 8 wider cohort have sustained better than expected progress with their average SAS increasing by 4 points over 3 years (when tested in Year 9 Sept 25), moving from below national average to above national average, whilst their non Pupil Premium peers are making expected progress. The gap between Pupil Premium and non Pupil Premium is narrowing from a gap of 11 to 8 in terms of standardised scores, since entry in Year 7. Furthermore, out of the 28 pupils on the intervention programmes in Year 7 in 24/25, 4 students were Pupil Premium. 100% of these students made expected progress, with 1 making better than expected progress. Pupil Premium students in the whole Year 7 wider cohort have sustained better than expected progress with their average SAS increasing by 4 points over 2 years (when tested in Year 8 Sept 25), whilst their non Pupil Premium peers are making expected progress. The gap between Pupil Premium and non Pupil Premium is narrowing from a gap of 12 to 9 in terms of standardised scores, since entry in Year 7.
[bookmark: _Hlk216856398]
3. [bookmark: _Hlk216032221]To achieve sustained improvement in attendance of disadvantaged groups year on year – Since the pandemic, we have maintained Pupil Premium attendance at an average of 88.2%. (2023/24: 89.9%2024/25: 86.4% Current: 88.2%). We have seen a significant increase in the overall number of students eligible for Pupil Premium, which has impacted attendance figures. Our long-term target remains aligned with pre-pandemic levels (90.8% in 2018/19). Closing the attendance gap between Pupil Premium and non-Pupil Premium students continues to be a key priority. To achieve this figure in 2024/25, we implemented a range of strategies, including: targeted interventions for persistent absentees; enhanced parental engagement and communication; mentoring and pastoral support for disadvantaged pupils; incentive programs to promote good attendance; close monitoring and early intervention through data-driven approaches. Our commitment is to ensure that every child has the opportunity to attend school regularly and benefit fully from their education.

4. To achieve parity with non-PP students in extra curricula and Peacock Pride awards – By the end of the 2024/2025 academic year, the engagement in Peacock Pride awards, extracurricular activities, including trips, was ‘broadly in line’ with non-Pupil Premium students.  Clubs that had above average representation of Pupil Premium students included: Book Club, Dungeons and Dragons Club, Lego Club, Homework Club Rugby, Yu Gi Oh, Dance, History , and STEM clubs. Trips to see a stage production of Animal Farm and a counselling fishing trip also saw a greater number of Pupil Premium students than in how many are in the wider cohort.


Externally provided programmes
	Programme
	Provider

	School Led Tutoring 
	Teaching Personnel


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	Dedicated members of staff are available to support service pupils with anxiety and loss when a family member is deployed. 



	What was the impact of that spending on service pupil premium eligible pupils?
	Student voice show students feel supported as part of the school community.



Further information (optional)
	Priory Trust 
[bookmark: _Int_CU0455k2]The Trust takes a collaborative approach to this important work and generates frequent opportunities for leaders to review progress and share impact and learning from their own contexts. Research findings and guidance about impactful approaches to supporting disadvantaged students are shared via the PD team update and the outcomes for disadvantaged students remains high on every teaching and learning agenda. 
The Trust facilitates an annual peer review process to support academies to review the impact of their Pupil Premium strategies.



8
